Language and Identity: Part 1

Readings:

Conference on College Composition and Communication. “Students’ Right to Their Own 

Language.” ncte.org/cccc. National Council of Teachers of English. 31 August 2009. Web. 16 February 2012.
Module Written by Joanie Sahagun and Isaac Sanchez

	
	Reading Rhetorically
Prereading

	EnglishLanguage Arts (ELA) Content Standard: Writing Applications (Genres and Their Characteristics)
2.3 Write reflective compositions: 

a. Explore the significance of personal experiences, events, conditions, or concerns by using rhetorical strategies (e.g., narration, description, exposition, persuasion).


	Getting Ready to Read
Activity #1 is designed to encourage the students to make a connection between their own personal world and the world of the text and to activate prior knowledge and experience related to the issues addressed in the text. 

For this activity, give your students the following quickwrite prompt: 

In the United States, one can notice a distinction in the way people speak English depending on region, culture, class, age, and so forth.  Identify as many types of “Englishes” (dialects) as you can. Include both oral and written forms. You may think about the variety of “Englishes” in the United States, in your state, in your town, at work, or even in your class at school. Consider these questions as well: How does language contribute to one’s identity? How does the way we speak and write effect the way we are perceived by others?  Take five minutes to write your ideas.
You may then instruct them to get into groups of four and share what they wrote. As they discuss these issues, encourage them to write down their own and their group members’ opinions on a diamond sheet (Fisher). Finally, engage in a class discussion and have each group contribute its ideas. Most likely, the students will not address the dialects of EAE or Academic Writing. In the classroom discussion, introduce these concepts and move on to Activity #2.


	Word Analysis, Fluency, and Systematic Vocabulary Development 
1.0 Students apply their knowledge of word origins to determine the meaning of new words encountered in reading materials and use those words accurately.

1.3 Discern the meaning of analogies encountered, analyzing specific comparisons as well as relationships and inferences.


	Introducing Key Concepts
Ideally, students should receive vocabulary instruction throughout the different stages of the reading and writing process.  The vocabulary exercises in this module are designed to introduce different types of vocabulary terms.  (See Vacca and Vacca or Fisher and Frey for information on general, specialized, and technical vocabulary.)  Encourage your students to keep a vocabulary log.  Students can divide the log into the following categories:  “Jargon,” “Academic Vocabulary,” and “Loaded Words.”  (See Appendix B for other strategies for charting and organizing vocabulary.)  By dividing their vocabulary logs in this manner, students will learn how to identify words that relate to specific disciplines (“Jargon”), words or phrases that assist with academic writing across the curriculum (“Academic Vocabulary”), and words that evoke positive or negative responses from the reader (“Loaded Words”).  Inform the students that vocabulary terms can belong to more than one category.

Activity #2:
Key Concepts: 

Language and Identity

Dialect

Edited American English (EAE)

Academic Writing

 As a class, research and discuss the definition for the key concept. In your groups, define the key concept for the class and give an example. 

The instructor should go around the room and guide the students, making sure their definitions are accurate. They could write their definitions on a poster board, or any sheet of paper, and display their work in the classroom. Each group will present its definition and example to the class. 




	Reading Compre hension (Focus on Informational Materials)
2.1 Analyze both the features and the rhetorical devices of different types of public documents (e.g., policy state ments, speeches, debates, platforms) and the way in which authors use those features and devices.


	Surveying the Text
Activity #3
This activity will give your students an overview of the content of the reading selection and how it is put together. In addition, it will help your students create a framework in which they make predictions and generate questions about the reading.

Before instructing the students to read “Students’ Rights to Their Own Language,” ask them to discuss the following questions:

1) What does the title “Students’ Rights to Their Own Language” tell you about the authors’ position on students and the way they speak and write?

2) Go online and find out the background information about the resolution. When was it written? Why was it written? Has there been a response to the article?



	Reading Compre hension (Focus on Informational Materials)
2.1 Analyze both the features and the rhetorical devices of different types of public documents (e.g., policy state ments, speeches, debates, platforms) and the way in which authors use those features and devices.

2.3 Verify and clarify facts presented in other types of expo sitory texts by using a variety of con sumer, workplace, and public documents.


	Making Predictions and Asking Questions
Activity #4
This activity will help the students make predictions about the text on the basis of the textual features noted in the surveying process. Making predictions and asking questions about the text will help the students engage in a more focused reading.

Ask your students the following questions before they read the text:

1) Read the first paragraph and the first sentence of the rest of the paragraphs. What do you think is the purpose of the article? What is the argument?

2) Who do you believe is the intended audience? Do you believe the authors want to change the audience’s opinion about something? What makes you think so?

3) Why do you think this article was written?

4) How do you believe potential readers would react to this article? Explain Why.



	Word Analysis, Fluency, and Syste matic Vocabulary Development
1.0 Students apply their knowledge of word origins to deter mine the meaning of new words encoun tered in reading mate rials and use those words accurately.

1.1 Trace the etymol ogy of significant terms used in political science and history.

1.2 Apply knowledge of Greek, Latin, and Anglo-Saxon roots and affixes to draw infe rences concerning the meaning of scientific and mathematical terminology.

COLLEGE EXPECTATIONS

In addition to respond ing to the ELA stan dards, this activity is designed to develop the vocabulary skills assessed by college placement exams, such as the California State University Eng lish Placement Test and the University of California Analytical Writing Placement Exam. Students should be able to do the following:

  Recognize word meanings in context.
  Respond to tone and connotation.
	Introducing Key Vocabulary
Activity #5 requires your students to research the meanings of the following specialized and technical terms.  Knowing these terms before reading should help them understand “Students’ Right to Their Own Language.” 

First, model word-solving strategies for the students. Demonstrate how to use context clues, existing knowledge of morphology and word parts, and resources to define the terms (Fisher and Frey).  Then, divide your class into groups, and assign them a vocabulary term. Each group must discuss the denotation and connotation of the assigned word. As a class, have each group discuss its findings. 

 “standard English”

“grammar”

“developmental”

“heritage”

“diversity” 


	
	Reading

	Reading Comprehen sion (Focus on In formational Materials)
2.1 Analyze both the features and the rhe torical devices of dif ferent types of public documents (e.g., policy statements, speeches, debates, platforms) and the way in which authors use those features and devices.

2.2 Analyze the way in which clarity of mean ing is affected by the patterns of organiza tion, hierarchical structures, repetition of the main ideas, syntax, and word choice in the text.
	First Reading
The first reading of an essay is intended to help your students understand the text and confirm their predictions. This is sometimes called reading “with the grain” or “playing the believing game” (Bean, Chappell, and Gillam).

For Activity #6, ask your students to do a group “think aloud” (Fisher and Frey). Inform the students that this activity is not a “read aloud.”  Rather, each student in the group reads a paragraph from the text individually.  As they read, they should mark up the text by circling the words they do not know and making observations in the right margin (i.e., asking questions, noting reactions, expressing surprise, making connections).  When the group has finished reading, one student will share his or her thinking with the group, using his or her mark ups as a guide.  The other members should feel free to ask this student questions and comment on his or her thinking.  The students continue this process until they are finished reading the text.  Given the elaborate nature of this activity, we advise that you model the “think aloud” for the students by sharing your thoughts on one or two paragraphs.

When the students are finished with the activity, have them answer the following and share their responses with their peers.  If you wish, you could have the students answer the following questions during their “think aloud.”

Which of your predictions turned out to be true?

What surprised you? 



	Word Analysis, Fluency, and Syste matic Vocabulary Development
1.0 Students apply their knowledge of word origins to deter mine the meaning of new words encoun tered in reading mate rials and use those words accurately.
	Looking Closely at Language
For Activity #7, ask your students to define with their groups two words that they circled during Activity #. Each group must discuss the denotation and connotation of the assigned word. As a class, have each group discuss its findings. 



	Writing Strategies
1.7 Use systematic strategies to organize and record information (e.g., anecdotal scripting, an notated bibliographies).

Reading Comprehension (Focus on Informational Materials)

2.2 Analyze the way in which clarity of meaning is affected by the patterns of organization, hierar chical structures, repetition of the main ideas, syntax, and word choice in the text.


	Rereading the Text
During the initial reading, your students read “with the grain,” playing the “believing game.” In the second reading, they will read “against the grain,” playing the “doubting game.” As they reread the text, your students will develop fluency and build vocabulary, both of which are integral to successful comprehension.

Activity #8 will enable your students to critically think about the Committee’s main argument and to connect the text to the theme of “identity and language.” 

Ask your students to do the following as they reread the text individually:

· Highlight in one color or underline (with a double underline) the CCCC’s major claims and the evidence in support of these claims.  Feel free to ask questions, express surprise, agree, disagree, elaborate, and note instances of confusion in the right margin or between the lines of the text.   

· Highlight in another color or underline (with a single underline) the passages that relate language to identity.  Write your questions and comments in the right margin or between the lines of the text. 

	Literary Response and Analysis
3.3 Analyze the ways in which irony, tone, mood, the author’s style, and the “sound” of language achieve specific rhetorical or aesthetic purposes or both. 

COLLEGE EXPECTATIONS

In addition to responding to the ELA standards, this activity is designed to develop the close reading skills assessed by college placement exams, such as the English Placement Test and the Analytical Writing Placement Exam. Students should be able to do the following:

  Draw inferences and conclusions.
  Respond to tone and connotation.

	Analyzing Stylistic Choices
Activity #9
For this activity, we want the students to think about the vocabulary terms that they had already discussed in previous activities and to answer the following questions: 

· How do the specific words the author has chosen affect your response?

· Which words or synonyms are repeated? Why?

· What figurative language does the author use? What does it imply?



	Reading Comprehension (Focus on Informational Materials)
2.1 Analyze both the features and the rhetorical devices of different types of public documents (e.g., policy statements, speeches, debates, platforms) and the way in which authors use those features and devices.

2.2 Analyze the way in which clarity of meaning is affected by the patterns of organization, hierarchical structures, repetition of the main ideas, syntax, and word choice in the text.


	Considering the Structure of the Text
For Activity #10, have your students to make a descriptive outline of the excerpt from “Students’ Right to Their Own Language” (Bean, Chappell, and Gillam).  This activity gives your students an opportunity to gain a clearer understanding of the text’s organization.  It also allows them to see how the authors connect their main points.

In the left margin beside each paragraph or related paragraphs, have your students write a “does statement” (brief description of the paragraph(s) rhetorical function) and a “says statement” (brief summary of the paragraph(s)).

To help the students characterize the rhetorical function of each paragraph or section and to expand their vocabulary, generate verbs as a class that describe what texts do.  (See Bean, Chappell, and Gillam for a sample list.)   

	
	Postreading

	Prerequisite Seventh Grade: Writing Appli cations (Genres and Their Characteristics)
2.5 Write summaries of reading materials:

a. Include the main ideas and most significant details.

b. Use the student’s own words, except for quotations.

c. Reflect underlying meaning, not just the superficial details.

Writing Applications (Genres and Their Characteristics)

2.2 Write responses to literature:

a. Demonstrate a com prehensive under standing of the signifi cant ideas in works or passages.


	Summarizing and Responding
For Activity #11, ask your students to use the marginal comments they made in the previous activities, particularly in the descriptive outlining activity, to write a concise summary or rhetorical précis of the excerpt from “Students’ Right to Their Own Language.” 

Summarizing is a very important strategy your students will need to learn. It involves extracting the main ideas from a reading selection and explaining what the author says about them.  In “They Say”/“I say”, authors Graff and Birkenstein recommend teaching summarizing as a way to engage in an ethical conversation with a text.  While students should remain unbiased in their summaries by treating the ideas of authors fairly, they should learn that good summaries highlight the points in a text that will assist in developing their own arguments. 

A useful alternative or supplement to the traditional summary is the rhetorical précis.  A rhetorical précis consists of four sentences that represent how a text functions rhetorically.  As with summaries, students should use the rhetorical précis to gain a fuller understanding of the text and to launch into their critical responses.  See Bean, Chappell, and Gillam for a breakdown of the structure of a rhetorical précis.

Before you have your students complete this task, have them consider how they feel about the article so that their summaries or rhetorical précis can be focused. You may want to consider discussing verbs (i.e., verbs that make a claim, verbs that express agreement, and so forth) that characterize what writers say in their texts.  

	Reading Compre hension (Focus on Informational Materials)
2.4 Make warranted and reasonable assertions about the author’s arguments by using elements of the text to defend and clarify interpre tations.

2.5 Analyze an author’s implicit and explicit philosophical assumptions and be liefs about a subject.

2.6 Critique the power, validity, and truthfulness of argu ments set forth in public documents; their appeal to both friendly and hostile audiences; and the extent to which the arguments anticipate and address reader concerns and coun terclaims (e.g., appeal to reason, to authority, to pathos and emotion).

COLLEGE EXPECTATIONS

In addition to responding to the ELA standards, these questions are designed to develop the skills assessed by college placement exams, such as the English Placement Test and the Analytical Writing Placement Exam. Students should be able to do the following:

  Identify important ideas.
  Understand direct statements.
  Draw inferences and conclusions.
  Detect underlying assumptions.
  Recognize word meanings in context.
  Respond to tone and connotation.

	Thinking Critically
Activity #12
The following questions will move your students through the traditional rhetorical appeals. Using this framework, help your students progress from a literal to an analytical understanding of the reading material.

Questions about Logic (Logos)

· What are the major claims and assertions made in this reading? Do you agree with the authors?

· Is there any claim that appears to be weak or unsupported? Which one, and why do you think so?

· Can you think of counterarguments the author does not consider?

Questions about the Writer (Ethos)

· Do these authors have the appropriate background to speak with authority on this subject?

· Are the authors knowledgeable?

· What does the author’s style and language tell the reader about him or her?

· Does the author seem trustworthy? Why or why not?

Questions about Emotions (Pathos)

· Does this piece affect you emotionally? Which parts?

· Do you think the author is trying to manipulate the reader’s emotions? In what ways? At what point?

· Do your emotions conflict with your logical interpretation of the arguments?

CLASS DISCUSSION

The discussion should allow students to express their opinions about the reading using the above questions as a guide. This discussion will give the students an opportunity to hear their peers’ responses and consider opposing views. The idea behind this activity is to give the students an opportunity to develop their argument through critical discussion. 


	
	Connecting Reading to Writing 

	
	Writing to Learn
Although the writing process can be divided into stages, writing, like reading, is essentially a recursive process that continually revisits different stages. Much of the prewriting stage has already been accomplished at this point because your students have been “writing to learn” by using writing for taking notes, making marginal notations, mapping the text, making predictions, and asking questions. Now they are ready to use what they have learned to produce more formal assignments.

	Prerequisite Ninth and Tenth Grade: Reading Comprehension (Focus on Informational Materials) 
2.4 Synthesize the content from several sources or works by a single author dealing with a single issue; paraphrase the ideas and connect them to other sources and related topics to demonstrate comprehension.

Prerequisite Ninth and Tenth Grade: Writing Strategies 

1.5 Synthesize information from multiple sources and identify complexities and discrepancies in the information and the different perspectives found in each medium (e.g., almanacs, micro fiche, news sources, in-depth field studies, speeches, journals, technical documents).

1.6 Integrate quotations and citations into a written text while maintaining the flow of ideas.

1.7 Use appropriate conventions for documentation in the text, notes, and bibliographies by adhering to those in style manuals (e.g., Modern Language Association Handbook, The Chicago Manual of Style).

Writing Strategies

1.7 Use systematic strategies to organize and record information (e.g., anecdotal scripting, annotated bibliographies).


	Using the Words of Others
One of the most important features of academic writing is the use of words and ideas from written sources to support the writer’s own points. There are essentially three strategies for incorporating words and ideas from sources, as shown below:

· Direct quotation: The authors of the resolution observe, “The training of most English teachers has concentrated on the appreciation and analysis of literature, rather than on an understanding of the nature of language, and many teacher are, in consequence, forced to take a position on an aspect of their discipline about which they have little real information” (2).
· Paraphrase: In “Students’ Right to Their Own Language,” the authors argue that many English teachers make decisions about language use in their classrooms without adequate training in how languages work (2).
· Summary: In “Students’ Right to Their Own Language,” the Conference on College Composition and Communication discusses the debate on whether educators should encourage language variety in the classroom.  After describing the perspectives on the issue, the authors pass a resolution that promotes tolerance of students’ language patterns.
Which citation format should you teach? This is not an easy question to answer because most students will end up using at least two formats in their college work. The two most common documentation styles are the Modern Language Association (MLA) format, used mainly by English departments but also in business, and the American Psychological Association (APA) format, most common in the social sciences. The MLA format is probably the better format for your students to learn because instructors of freshman composition class are likely to require their students to use it. Other formats students may encounter are the Council of Science Editors (CSE) format, used in the sciences, and Chicago Manual, which is based on The Chicago Manual of Style, published by the University of Chicago Press.

Whichever format they use, your students will need to learn to record all the necessary information and acquire the habit of documenting sources. They will need to record, at a minimum, the author, title, city of publication, publisher, date of publication, and page number when citing a source. Style manuals are available to guide your students.

MLA Format

Books. Here is the MLA format for the citation for a typical book:
Bean, John C., Virginia A. Chappell, and Alice M. Gilliam. Reading Rhetorically: A Reader for Writers. New York: Longman, 2002. Print.

Newspapers. Here is the MLA format for the citation of a newspaper article:
Rifkin, Jeremy. “A Change of Heart About Animals.” Los Angeles Times 
1 Sept. 2003: B15+. Print.

Web sites. Students often want to incorporate material from Web sites. To document a Web site, they will need to give the name of the author (if known), the title of the site (or a description, such as “Homepage,” if no title is available), the date of publication or update (if known), the name of the organization that sponsors the site, the date of access, and the Web address (URL) in angle brackets (though MLA no longer requires the use of URLs in MLA citations). For example:
Russell, Tony, Allen Brizee, and Elizabeth Angeli. "MLA Formatting and 
       Style Guide." The Purdue OWL. Purdue U Writing Lab, 4 Apr. 2010.       

       Web. 20 July 2010.

If the author of a web page is unknown, no name is given. Such an entry would still appear in the Works Cited section alphabetized.

In-Text Documentation. MLA style also requires in-text documentation for every direct quotation, indirect quotation, paraphrase, and summary. Many students are confused by this, believing that documentation is necessary only for direct quotations. If the author’s name is given in the text, the page number should be given in parentheses at the end of the sentence containing the material. If not, both the author’s name and the page number are required. For example, here is a paraphrase of material from “Students’ Right to Their Own Language.” Because the authors are not named in the text, the last name goes in the parentheses:
Many teachers are ill-equipped to handle the linguistic diversity of their students. (CCCC 2).

An academic paper is most often a dialogue between the writer and his or her sources. If your students learn to quote, paraphrase, summarize, and document sources correctly, they will be well on their way to becoming college students.

This short introduction presents only the basic concepts of MLA documentation. Your students will need access to the MLA Handbook for Writers of Research Papers, which covers the system in more detail.

Activity #13

Practice with Sources: Quote, Paraphrase, Respond. An exercise that can help your students learn to incorporate material from other sources is “Quote, Paraphrase, Respond.” Ask your students to choose from the text three passages they might be able to use in an essay. First, have them write each passage as a correctly punctuated and cited direct quotation. Second, have them paraphrase the material in their own words, citing the material correctly. Last, have them respond to the idea expressed in the passage by agreeing or disagreeing with it and explaining why, again with the correct citation. It is easy to see whether your students understand the material by looking at their paraphrases. Later, they can use the material in an essay.

	Reading Comprehension (Focus on Informational Materials)
2.2 Analyze the way in which clarity of meaning is affected by the patterns of organization, hierarchical structures, repetition of the main ideas, syntax, and word choice in the text.

2.4 Make warranted and reasonable assertions about the author’s arguments by using elements of the text to defend and clarify interpretations.

2.5 Analyze an author’s implicit and explicit philosophical assumptions and beliefs about a subject.

2.6 Critique the power, validity, and truthfulness of arguments set forth in public documents; their appeal to both friendly and hostile audiences; and the extent to which the arguments anticipate and address reader concerns and counterclaims (e.g., appeal to reason, to authority, to pathos and emotion).

Writing Strategies

1.1 Demonstrate an understanding of the elements of discourse (e.g., purpose, speaker, audience, form) when completing narrative, expository, persuasive, or descriptive writing assignments.

1.9 Revise text to highlight the individual voice, improve sentence variety and style, and enhance subtlety of meaning and tone in ways that are consistent with the purpose, audience, and genre.


	Negotiating Voices
Persuasive papers not only present your position but also incorporate the voices of others who agree and disagree with your argument.  That is why learning how to cite a source is essential because these sources provide support and a more comprehensive framework of understanding a topic in-depth. 

Gerald Graff and Cathy Birkenstein, authors of “They Say/I Say”, provide several templates to use when citing a source.  The basic template,  GAS, is outlined below:

Genre-type of publication (Is the source from an article, essay, book, website?)
Author-Who wrote it? What makes this author’s work persuasive and scholarly? (credentials, associations, researcher)
Source-the words from the source that you plan to use AND where it was found.
G: Genre (type of publication-article, essay, story, play, chart, et cetera):
TITLES: Anything that is short, such as an article, essay, or short story should be capitalized and in quotes. Anything that is long, such as a play, novel, book, or movie should be capitalized and italicized.
A: Author (first and last name): When first referring to the author use his or her first and last name. Thereafter, only use his or her last name.
S: Source (quote, summary, or paraphrase)
1). A quote is from any text, on-line or print, that an author writes. All quotes must be in quotes.

2). A summary is taking the words from the original quote and putting it into your words. It’s usually 50% shorter than the original quote but includes the general idea of the quote.

3). A paraphrase is the SAME LENGTH as the original quote but is written in your words. Using a thesaurus to change every fourth word would still be considered plagiarism.

In the “Practice with Sources” activity, your students practiced selecting useful and interesting material, punctuating direct quotations, recasting the language for indirect quotations and paraphrases, and responding to the ideas. Now you will help your students put direct quotations, indirect quotations, concepts, facts, ideas, and opinions from other writers into their own texts and keep the voices straight. The goal is for your students to be able to make clear who is saying what as well as what the relationships between the ideas are. In other words, the intent is that they become able to operate in much the same way as an air traffic controller, who must guide aircraft of many types from many places to a safe landing without incident, or a choir director who organizes multiple voices into a harmonious chorus.

One strategy for achieving this goal is to give your students models for language they might use to integrate and situate those other voices. Students often are confused when they discover that their sources disagree. How can they put these dissonant voices in conversation with one another? You might give your students introductory language, such as the following frames.

The frames here provide an arsenal of attributive tags (GAS).  Use and/or modify them when introducing material: 
1). If mentioning the work for the first time, use the following tags:

Author’s first and last name proposes ___________________ about ____________ in title of the work: “quote” (#).

When discussing _________________, author’s first and last name analyzes ___________ in title of the work: “quote” (#).

2). If you have already mentioned the work, then use the following tags:

Additionally, author’s last name reveals ___________________ regarding _______________ and claims that “ quote” (#).

Furthermore, author’s last name claims that “quote” because (summary of the author’s argument) (#).

In fact, author’s last name maintains (or reiterates) the idea that (summary of the author’s argument) (#).

In contrast, author’s last name rejects second author’s name’s claim that ___________________ because first author’s last name points out ____________________: “quote” (#).

3). If you’d like to disagree with the author, then use the following tags:

If author’s last name really believes (summary of the author’s argument), then why doesn’t he/she _________________________ as is mentioned: “quote” (#).

However, author’s last name neglects to point out ___________________, which is an essential piece of author’s last name argument.  What the author does mention is “quote”, but notice what is not said (#). 

Speculating about ___________________ is not enough evidence to prove ___________, and that is what author’s last name attempts to do: “quote” (#).

  *When needed, use transition words to connect sentences or paragraphs together.    


Questions to consider. As your students read material for research papers and other assignments that use sources, have them think about the following questions:
· What impression do I have of this writer? What is it about the text that creates this impression?

· How does the writer’s ethos affect my attitude toward his or her arguments? Is the writing more or less persuasive because of the way the writer presents himself or herself?

· Is this writer writing as an insider, a participant in the field or the events, or as an outsider who is reporting on something? How can I tell?

· When I use material from this writer, do I want to quote it, preserving the writer’s ethos, or do I want to paraphrase it, diminishing the writer’s ethos?

As in a conversation, different voices speak with greater or lesser authority and intensity at different times. In a direct quotation, the voice of the other, the source, speaks loudly. In a paraphrase, the voices of the writer and the source merge. In a summary, the source’s voice becomes even more distanced. However, at some point the writer begins to appropriate the vocabulary of the sources and use it in his or her own voice to express his or her own ideas. This is an important moment. The writer is beginning to internalize the words of this discourse. The words are becoming his or her own words. As teachers, we need to design lessons that will facilitate this process.

When your students begin writing about sources, they may want to turn the above questions around and ask themselves the following questions:

· As a writer, what kind of impression do I want to create in this paper? How can I create that impression?

· What kind of ethos will be most persuasive?

· In this conversation, am I an insider or an outsider?

· What is my stance toward the material from my sources? Do I agree or disagree? Am I an objective reporter of the facts? How can I show this stance?

When the writer inserts himself or herself into the discourse, not any voice or self will do. If your students want to be persuasive, they will have to show that they can think and write like members of the community whose conversation they are trying to join. They will have to speak to their intended audience using the language, arguments, standards of evidence, and perspectives of the discourse community they hope to join. And they will have to internalize the disciplinary practices they are trying on well enough that they seem a natural fit.

Activity: Trying on Words, Perspectives, and Ideas

Give your students some questions based on the issues raised by the articles they have been reading. These could be policy questions (What should we do about _______?) or value questions (Is ______ good or bad?). Then give each student a persona or perspective to represent. The perspectives could be based on the writers of the articles they have been reading or sources quoted in them, but they could also be based on other people they know or know of, such as the teacher, the school principal, the President of the United States, or even a movie actor or a rock star. Their task is to think, “What would ________ say about this?” “How would ________ answer this question?” Encourage your students to use vocabulary from the articles in representing their adopted position. At the end of the role play, ask your students to state what they themselves really think.




	
	Writing Rhetorically
Prewriting

	Writing Strategies
1.0 Students write coherent and focused texts that convey a well-defined perspective and tightly reasoned argument. The writing demonstrates students’ awareness of the audience and purpose and progression through the stages of the writing process.


	Reading the Assignment
Many students have trouble with writing assignments because they do not read the assignment carefully. Here are some strategies that might help your students overcome this problem:
· Read the assignment carefully with your students. Many problems with student work, particularly in timed, high-stakes writing situations, arise because your students fail to completely understand what the writing assignment asks them to do. The explanations in Appendix C can help clarify some key assignment words.

· Help your students specify the subject of the essays they are going to write. Is the subject specified for them? Do they have choices to make about the subject?

· Discuss the purpose of the assignment. Are your students informing or reporting? Are they persuading their readers of something? Help them recognize how the purpose of the assignment will affect the type of writing they will do.

· Remind your students to read the assignment for information about process and deadlines. You may want to help them sketch out a timeline for completing the assignment in reasonable steps.

· Ask your students to examine the assignment for information about how they will be graded. On the basis of what criteria will their written work be evaluated? Do they understand each criterion?

· Have your students look for information in the assignment about the audience to whom the writing will be addressed. (See “Getting Ready to Write.”)

Writing Assignment:

Dear Student,

The Conference on College Composition and Communication would like to reassess their 1974 resolution on the “Students’ Right to Their Own Language,” which addresses the following question:  “Should the schools try to uphold language variety, or to modify it, or to eradicate it?”  We cordially invite you to be a representative of our student body in this project.  After reviewing the resolution, help the CCCC answer the question above by submitting a proposal in essay form.  Analyze the resolution, considering the implications of allowing students to bring their language into the academic environment. Draw from your personal experience and knowledge of the issue when establishing and defending your position.  Make sure to refer when necessary to the original resolution.  Your proposal will have a great impact on whether the resolution is reaffirmed or rejected; hence, your commitment to the project is appreciated.  

Regards, 

CCCC

	Writing Strategies
1.1 Demonstrate an understanding of the elements of discourse (e.g., purpose, speaker, audience, form) when completing narrative, expository, persuasive, or descriptive writing assignments.


	Getting Ready to Write
Activity #14 will help your students move from reading to writing. Encourage your students to scan the text to generate ideas and form opinions. Remind them that this activity involves the process of scanning and spot reading specifically to generate ideas and form opinions.

See Appendix D for descriptions of other prewriting options.

	Writing Strategies
1.3 Structure ideas and arguments in a sustained, persuasive, and sophisticated way and support them with precise and relevant examples.


	Formulating a Working Thesis
As you write your essay, remember to advance an argument based on the questions you developed. An argument must be debatable, meaning having more than one viewpoint.  A thesis is not a question, fact, or an announcement. The thesis needs to be an argument that is proved in your body paragraphs.
Most students will find it helpful to formulate a working thesis statement at this point. They can go through their “invention” work to decide on a statement or assertion they want to support. Although students can be successful using different approaches to writing, a strong, focused thesis statement can keep them on track.

Activity #15

Your students may want to think about or write the answers to the following questions:

· What is your tentative thesis?

· What support have you found for your thesis?

· What evidence have you found for this support (e.g., facts, statistics, statements from authorities, personal experience, anecdotes, scenarios, and examples)?

· How much background information do your readers need to understand your topic and thesis?

· If readers were to disagree with your thesis or the validity of your support, what would they say? How would you address their concerns (what would you say to them)?

After your students have formulated a working thesis, giving them feedback (either individually or as a class activity) before they begin to write will be important. Potential writing problems can be averted at this stage—before your students generate their first drafts.

	
	Writing

	Writing Strategies
1.3 Structure ideas and arguments in a sustained, persuasive, and sophisticated way and support them with precise and relevant examples.


	Composing a Draft
The first draft of an essay provides a time for students to discover what they think about a certain topic.  It is usually “writer-based,” the goal of which is simply to get the writer’s ideas down on paper.  

Start with your brainstorming notes, informal outlines, freewriting, or whatever other materials you have, and write a rough draft of your essay. Carefully select quotes to help you prove your point. Use the MLA and GAS handout to help you incorporate textual evidence. As in other papers, remember that writing is recursive; that is it’s a process. 

	Writing Strategies
1.3 Structure ideas and arguments in a sustained, persuasive, and sophisticated way and support them with precise and relevant examples.


	Organizing the Essay

Activity #16
Anatomy of an Essay (AE)

AE defines essay terms and how they should be used. While it outlines a basic essay, these are guidelines to help you draft your essay. Introductions may vary from three sentences or more; body paragraphs should have four or more sentences, and the conclusion should be three or more sentences. There is no formula to writing an essay, but since it is a specific genre of writing, it does have the elements defined below. The essay itself should be at least four or more paragraphs.
Created by J. Grimes, updated 2009

Introduction (HIT)

Explanation 

Avoid. . .

Hook

Provocative and relevant quotation, question, or statement that grabs the reader’s attention.

Repeating the prompt or stating the obvious.

Information

Background information about the topic; sometimes this requires a bit of research.

Veering off topic.

Thesis

An argumentative statement that isn’t self-evident.

Writing a question, an announcement, or a fact

Body Pars. (TECT)

Topic Sentence

An argumentative or informative statement that relates to the thesis.

Writing a question, an announcement, or a fact

Evidence 

Proves your point with evidence such as an example, quote, story, or statistic.

Veering off topic or using unclear examples.

Commentary

Further explains your ideas and makes the connection to the topic sentence. 

Skipping this step—the reader cannot intuit meaning!

Transition (see the transition list)

The sentence that sums up the paragraph AND alludes or hints to what’s next.

Restating the topic sentence “creatively”.

Conclusion (HS)

Hook

An allusion (hint to the topic/thesis), a provocative and relevant quotation/question that arrests the reader’s attention.

Repeating the prompt.

Summation

A brief synopsis of your position with one of the following:  a clear argument for your position; a rousing “call to action”, suggested alternatives, or an educated guess about what will happen in the future.

Restating what you’ve written.



	Writing Strategies
1.1 Demonstrate an understanding of the elements of discourse (e.g., purpose, speaker, audience, form) when completing narrative, expository, persuasive, or descrip tive writing assign ments.


	Developing the Content

Students need to understand that body paragraphs explain and support their thesis statements as they move their writing from writer-based to reader-based prose.

Activity 16 cont: Developing the Content

The following guidelines will help you develop the content of your body paragraphs:

· Most body paragraphs consist of a topic sentence (or an implied topic sentence) and concrete details to support that topic sentence. 

· Body paragraphs give evidence in the form of examples, illustrations, statistics, etc. and analyze the meaning of the evidence.

· Each topic sentence is usually directly related to the thesis statement.  

· No set number of paragraphs make up an essay.  

The thesis dictates and focuses the content of an essay.



	
	Revising and Editing

	Prerequisite Ninth and Tenth Grade: Writing Strategies
1.9 Revise writing to improve the logic and coherence of the organization and controlling perspective, the precision of word choice, and the tone by taking into consideration the audience, purpose, and formality of the context.

Writing Strategies

1.4 Enhance meaning by employing rhetorical devices, including the extended use of parallelism, repetition, and analogy; the incorporation of visual aids (e.g., graphs, tables, pictures); and the issuance of a call for action.

1.5 Use language in natural, fresh, and vivid ways to establish a specific tone.

1.9 Revise text to highlight the individual voice, improve sentence variety and style, and enhance subtlety of meaning and tone in ways that are consistent with the purpose, audience, and genre.


	Revising the Draft
Students now need to work with the organization and development of their drafts to make sure that their essays are as effective as possible.  

Students should produce the next drafts based on systematic feedback from others.  These drafts will be more “reader-based” than the first draft because they will naturally take into consideration the needs of the readers as they respond to the text.

Activity 17: Revising the Draft

Peer Group Work:  In groups of three or four, each student should read his or her essay aloud to other members of the group.  You should then complete the Revising Evaluation Form (Appendix F, Part I) for each essay.

Paired Work:  Work in pairs to decide how you want to revise the problems that group members identified.

Individual Work:  Revise the draft based on the feedback you have received and the decisions you have made with your partners.  You might also use these additional questions for individual work.

Revision Guidelines for Individual Work:

· Have I responded to the assignment?

· What is my purpose for this essay?

· What should I keep?  What is most effective?

· What should I add?  Where do I need more details, examples, and other evidence to support my point?

· What could I get rid of?  Did I use irrelevant details? Was I repetitive?

· What should I change?  Are parts of my essay confusing or contradictory?  Do I need to explain my ideas more fully?

· What should I rethink?  Was my position clear?  Did I provide enough analysis to convince my readers?

· How is my tone? Was I too overbearing, too firm? Do I need qualifiers?

· Have I addressed differing points of view?

· Does my conclusion show the significance of my essay?




	Reading Comprehension (Focus on Informational Materials)
2.2 Analyze the way in which clarity of meaning is affected by the patterns of organization, hierarchical structures, repetition of the main ideas, syntax, and word choice in the text.

2.4 Make warranted and reasonable assertions about the author’s arguments by using elements of the text to defend and clarify interpretations.

2.5 Analyze an author’s implicit and explicit philosophical assumptions and beliefs about a subject.

2.6 Critique the power, validity, and truthfulness of arguments set forth in public documents; their appeal to both friendly and hostile audiences; and the extent to which the arguments anticipate and address reader concerns and counterclaims (e.g., appeal to reason, to authority, to pathos and emotion).


	Revising Rhetorically
After your students have addressed global issues in their writing (e.g., response to the prompt, organization, and development), they will be ready to analyze their own arguments rhetorically. We often speak of revision as “re-seeing”—that post-drafting perspective that allows writers to view their writing from a different vantage point. We can think of this process as being similar to that used by a director who makes final cuts after a live audience has previewed a film. Revising rhetorically means “re-seeing” our writing through key aspects of the rhetorical situation, including the audience, the writer’s persona, and the occasion.

A rhetorical approach to revision can help your students understand that revising involves more than just including instructor or peer feedback in a new draft. A rhetorical approach recognizes that revision is a strategic, selective process; what writers choose to revise depends on the ultimate purpose of their writing. Not all potential improvements will be required by the rhetorical situation. Thus, the process of revising rhetorically can help your students determine the essential characteristics of effective written communication in a specific context.

Rhetorical revision can be divided into two tasks: rhetorical analysis of the draft and review of the evaluation criteria in relation to the writing’s purpose and context.

Rhetorical Analysis of a Draft

A rhetorical analysis of a rough draft requires the writer to carefully study the purpose, argument, persona, and audience of the text. Your students may use the following strategies to complete their rhetorical analysis:

Activity 18: Rhetorical Analysis of a Draft

Around the perimeter of the box, answer the following questions in response to your own writing: Who is my audience? What is the persona, or public image, that I create for myself through my language choices and tone? What is my thesis or argument? What is my purpose or the desired outcome of my argument (i.e., what would I like my reader to do if he or she is persuaded my argument)? In the center of the PAPA Square, identify the stylistic devices and the emotional, logical, and ethical appeals you use to persuade your audiences. These may include types of evidence, figurative language, text structures (e.g., cause and effect), and tone.

Purpose:


Audience:
Argument:


Persona:

“Re-seeing” the Rhetorical Situation and Assessment Criteria

Once your students have analyzed their drafts rhetorically, they will be ready to consider the evaluation criteria they and their readers will use to assess the effectiveness of their arguments. As your students evaluate the overall success of their drafts thus far, it is important for them to review the key requirements of the rhetorical situation, including the assessment criteria.

Here are some possible questions for your students to consider:

· What is the rhetorical situation? Who is my audience, and what is my argument?

· What types of evidence and appeals does this audience value most highly?

· How can I establish my own authority to address this issue? What credibility do I have with this audience?

· What are the most important factors contributing to either the success or failure of the argument?

· Are stylistic maturity and complexity as important as content in this situation?

· What is the most relevant feedback I have received for this audience and context? What is the least relevant?

· What are the implicit values of the rubric or assessment criteria (if available)?

Here are some possible activities:

· Ask your students to read the scoring commentary on a sample essay. They may then self-score or peer-score their essays and write their own descriptive commentaries justifying the scores they gave.

· Provide instructor or peer feedback on only one paragraph in a draft. Then have your students selectively apply that feedback to the remainder of the essay, making critical decisions about which improvements are the most essential to the composition’s purpose. Your students may then write a justification of those decisions as a quickwrite or journal entry.

Have your students revise their essays in light of their responses to the questions above. Ask them to write a reflection in which they explain the changes they have made and why they made those changes.
	

	Prerequisite Ninth and Tenth Grade: Written and Oral English Language Conventions
1.1 Identify and cor rectly use clauses (e.g., main and sub ordinate), phrases (e.g., gerund, infini tive, and participial), and mechanics of punctuation (e.g., semicolons, colons, ellipses, hyphens).

1.2 Understand sentence construc tion (e.g., parallel structure, subordina tion, proper place ment of modifiers) and proper English usage (e.g., consis tency of verb tenses).

1.3 Demonstrate an understanding of proper English usage and control of gram mar, paragraph and sentence structure, diction, and syntax.

Written and Oral English Language Conventions 

1.1 Demonstrate control of grammar, diction, and para graph and sentence structure and an understanding of English usage.

1.2 Produce legible work that shows accurate spelling and correct punctuation and capitalization.

1.3 Reflect appropri ate manuscript re quirements in writing.


	Editing the Draft

Activity #19 will help your students edit their own work.

1) Underline your thesis statement.

2) Explain how the thesis statement is an argument; remember it’s an argument if someone would disagree with you. If you read it, and it isn’t an argument, revise it.

3) Review your support for each body paragraph, and make sure the support backs up the topic sentence. If it doesn’t, then you need to revise the support. Your essay will be graded on how well you incorporate quotes into your essay. If your essay goes off topic, now is the time to correct it.

a) Highlight your quotes, and use the MLA guideline to make sure they follow the GAS (Genre, Author, Subject) rules.
Genre-did you mention the type of source?
Author-who wrote it, or who said it?
Subject-what is the quote, summary, or paraphrase that backs your claim?

4) Your essay will also be graded according to its correct use of grammar, so look through your essay for the following grammatical errors, and correct them:
· spelling errors (use the dictionary)

· fragments (incomplete thoughts) 

· run-ons (two or more sentences without punctuation)

· comma splices (two or more sentences with a comma between them)

· pronoun-antecedent agreement errors (If anyone wants to know their grade, they can contact me.)

· subject-verb agreement errors (Sally along with Tommy want to play the game)

· verb tense errors (staying in the same tense and not switching unless it’s necessary)

· punctuation (use the correct punctuation between sentences)



5) Read your conclusion. What do you want the reader to learn or know from your essay?





Attach this sheet along with your rough draft, and turn it in. Without this sheet, your rough draft will be marked down. If you turn in the sheet with incomplete answers, not showing an effort in revising your draft, then your paper will be marked down. Part of clear writing is editing and revising your work, and this process takes time and patience.
	

	
	Reflecting on the Writing
Activity #20
When you return the essays to your students, a good practice is to ask them to reflect in writing about the process of writing the essay, what they have learned that they can apply to their next assignments, or how they feel about the comments you have given them on the essay.
	


Language and Identity: Part 2

Readings:

Anzaldúa, Gloria. “How to Tame a Wild Tongue.” Borderlands/ La Frontera: The New 

Mestiza. San Francisco: Spinsters/ Aunt Lute Book Company, 1987. 53-64. Print.

Black Eyed Peas. “Where is the Love?” Elephunk. A&M, 2003. CD. 
	
	Reading Rhetorically
Prereading

	EnglishLanguage Arts (ELA) Content Standard: Writing Applications (Genres and Their Characteristics)
2.3 Write reflective compositions: 

a. Explore the significance of personal experiences, events, conditions, or concerns by using rhetorical strategies (e.g., narration, description, exposition, persuasion).


	Getting Ready to Read
Activity #1 is designed to encourage the students to make a connection between their own personal world and the world of the text and to activate prior knowledge and experience related to the issues addressed in the text. 
Anzaldúa:
For this activity, give your students the following quickwrite prompt: 

In our next reading selection, Gloria Anzaldúa gives examples of how her language(s) affected the way others treated her. Think of a time in which you were treated unfairly or were excluded in a social situation due to language barriers or differences.  Perhaps you observed someone being treated in such a way. Take five minutes to describe the event(s). 

You may then instruct them to get into groups of four and share what they wrote. As they discuss these issues, encourage them to write down their own and their group members’ opinions on a diamond sheet (Fisher). Finally, engage in a class discussion and have each group contribute its ideas. 

Black Eyed Peas: 

For this activity, show your students  the music video for the song “Where is the love?” Then, you may give your students the following quickwrite prompt: 

After watching the music video for the song “Where is the Love?” by the Black Eyed Peas, what is your reaction to some of the images? How do you interpret the question marks that are placed on various objects throughout the video?  How do you react to the rhetorical strategies that the Black Eyed Peas employ in the video. Take five minutes to describe the event(s). 

You may then instruct them to get into groups of four and share what they wrote. As they discuss these issues, encourage them to write down their own and their group members’ opinions on a diamond sheet (Fisher). Finally, engage in a class discussion and have each group contribute their ideas


	Reading Compre hension (Focus on Informational Materials)
2.1 Analyze both the features and the rhetorical devices of different types of public documents (e.g., policy state ments, speeches, debates, platforms) and the way in which authors use those features and devices.


	Surveying the Text
Activity #2
This activity will give your students an overview of the content of the reading selection and how it is put together. In addition, it will help your students create a framework in which they make predictions and generate questions about the reading.
Anzaldúa:

Before instructing the students to read the chapter “How to Tame a Wild Tongue,” ask them to discuss the following questions:

1) What does the title “How to Tame a Wild Tongue” tell you about the authors’ position on the association between language and identity?

2) Research the background information for the book. When was it written? Why was it written? Has there been a response to the book?
Black Eyed Peas

Before closely analyzing “Where is the Love?” ask them to discuss the following questions:

1) What does the title “Where is the Love?” tell you about the artists’ purpose for the song?

2) Research the background information for the song “Where is the Love?” When was it written? What events were occurring during that year? 


	Reading Compre hension (Focus on Informational Materials)
2.1 Analyze both the features and the rhetorical devices of different types of public documents (e.g., policy state ments, speeches, debates, platforms) and the way in which authors use those features and devices.

2.3 Verify and clarify facts presented in other types of expo sitory texts by using a variety of con sumer, workplace, and public documents.


	Making Predictions and Asking Questions
Activity #3
This activity will help the students make predictions about the text on the basis of the textual features noted in the surveying process. Making predictions and asking questions about the text will help the students engage in a more focused reading.
Anzaldúa:
Ask your students the following questions before they read the text:

1) In the beginning of the chapter, read the paragraph that begins with “I remember being caught…”  What do you think is the purpose of the chapter after reading this passage? What is the argument?

2) Who do you believe is the intended audience? Do you believe the author wants to change the audience’s opinion about something? What makes you think so?

3) Why do you think this book was written?

4) How do you believe potential readers would react to this chapter? Explain why.

Black Eyed Peas:

Ask your students the following questions before they analyze the song:

1) Who do you believe is the intended audience? Do you believe the artists want to change the audience’s opinion about something? What makes you think so?

2) Why do you think the song was written?

3) How do you believe potential listeners would react to this song? Explain why.



	Word Analysis, Fluency, and Syste matic Vocabulary Development
1.0 Students apply their knowledge of word origins to deter mine the meaning of new words encoun tered in reading mate rials and use those words accurately.

1.1 Trace the etymol ogy of significant terms used in political science and history.

1.2 Apply knowledge of Greek, Latin, and Anglo-Saxon roots and affixes to draw infe rences concerning the meaning of scientific and mathematical terminology.

COLLEGE EXPECTATIONS

In addition to respond ing to the ELA stan dards, this activity is designed to develop the vocabulary skills assessed by college placement exams, such as the California State University Eng lish Placement Test and the University of California Analytical Writing Placement Exam. Students should be able to do the following:

  Recognize word meanings in context.
  Respond to tone and connotation.
	Introducing Key Vocabulary
Activity #4 requires your students to research the meanings of the following specialized and technical terms.  Knowing these terms before reading should help them understand “How to Tame a Wild Tongue” and “Where is the Love?”
First, model word-solving strategies for the students. Demonstrate how to use context clues, existing knowledge of morphology and word parts, and resources to define the terms (Fisher and Frey).  Then, divide your class into groups, and assign them a vocabulary term. Each group must discuss the denotation and connotation of the assigned word. As a class, have each group discuss its findings.

Anzaldúa:

Code-switching

Patois 

Chicano

Derogatory

Anglicism 

Accommodate

Reprimand 

Alienate

Acculturating

Integration 

Black Eyed Peas:

Terrorism

Irate

Discriminate

Meditate 

Media

Animosity




	
	Reading

	Reading Comprehen sion (Focus on In formational Materials)
2.1 Analyze both the features and the rhe torical devices of dif ferent types of public documents (e.g., policy statements, speeches, debates, platforms) and the way in which authors use those features and devices.

2.2 Analyze the way in which clarity of mean ing is affected by the patterns of organiza tion, hierarchical structures, repetition of the main ideas, syntax, and word choice in the text.
	First Reading
The first reading of an essay is intended to help your students understand the text and confirm their predictions. This is sometimes called reading “with the grain” or “playing the believing game” (Bean, Chappell, and Gillam).

Activity #5
Anzaldúa:

 Have your students rate their comprehension of the reading on a scale of one to ten for each page. Have them return to the pages with a score lower than five and reread the page to locate the specific passages they struggle with the most. The students can indicate these passages with arrows, post-it notes, or question marks. In order for your students to deepen their understanding of the difficult passages, choose two or three of the passages they found most difficult and perform a close reading as a class.  

Which of your predictions turned out to be true?

What surprised you? 


Black Eyed Peas:

Divide the lyrics into seven sections. Divide the class into seven groups and assign each one a section of the lyrics. Have each group perform a close reading for their section and look for the rhetorical strategies that the Black Eyed Peas employ. After a few minutes, have each group discuss their findings to the rest of the class. 


	Word Analysis, Fluency, and Syste matic Vocabulary Development
1.0 Students apply their knowledge of word origins to deter mine the meaning of new words encoun tered in reading mate rials and use those words accurately.
	Looking Closely at Language
For Activity #6, ask your students to define with their groups two words that they need clarification on after their first reading. Each group must discuss the denotation and connotation of the assigned word. As a class, have each group discuss its findings. 



	Writing Strategies
1.7 Use systematic strategies to organize and record infor mation (e.g., anec dotal scripting, an notated bibliographies).

Reading Comprehension (Focus on Informational Materials)

2.2 Analyze the way in which clarity of meaning is affected by the patterns of organization, hierar chical structures, repetition of the main ideas, syntax, and word choice in the text.


	Rereading the Text
During the initial reading, your students read “with the grain,” playing the “believing game.” In the second reading, they will read “against the grain,” playing the “doubting game.” As they reread the text, your students will develop fluency and build vocabulary, both of which are integral to successful comprehension.

Activity #7 will enable your students to critically think about the authors’ main arguments.
Ask your students to do the following as they reread each text individually:

· Mark the text’s major claims (highlight or underline), and ask questions, express surprise, agree, disagree, elaborate, and note instances of confusion in the right margin or between the lines of the text.   

	Literary Response and Analysis
3.3 Analyze the ways in which irony, tone, mood, the author’s style, and the “sound” of language achieve specific rhetorical or aesthetic purposes or both. 

COLLEGE EXPECTATIONS

In addition to responding to the ELA standards, this activity is designed to develop the close reading skills assessed by college placement exams, such as the English Placement Test and the Analytical Writing Placement Exam. Students should be able to do the following:

  Draw inferences and conclusions.
  Respond to tone and connotation.

	Analyzing Stylistic Choices
Activity #8
For this activity, we want the students to think about the vocabulary terms that they had already discussed in previous activities and to answer the following questions about each text: 

· How do the specific words the author has chosen affect your response?

· Which words or synonyms are repeated? Why?

· What figurative language does the author use? What does it imply?



	Reading Comprehension (Focus on Informational Materials)
2.1 Analyze both the features and the rhetorical devices of different types of public documents (e.g., policy statements, speeches, debates, platforms) and the way in which authors use those features and devices.

2.2 Analyze the way in which clarity of meaning is affected by the patterns of organization, hierarchical structures, repetition of the main ideas, syntax, and word choice in the text.


	Considering the Structure of the Text
For Activity #9, have your students make a descriptive outline of the excerpt from “How to Tame a Wild Tongue” and the song “Where is the Love?” (Bean, Chappell, and Gillam).  This activity gives your students an opportunity to gain a clearer understanding of the text’s organization.  It also allows them to see how the authors connect their main points.

In the left margin beside each paragraph or related paragraphs, have your students write a “does statement” (brief description of the paragraph(s) rhetorical function) and a “says statement” (brief summary of the paragraph(s)).

To help the students characterize the rhetorical function of each paragraph or section and to expand their vocabulary, generate verbs as a class that describe what texts do.  (See Bean, Chappell, and Gillam for a sample list.)   

	
	Postreading

	Prerequisite Seventh Grade: Writing Appli cations (Genres and Their Characteristics)
2.5 Write summaries of reading materials:

a. Include the main ideas and most significant details.

b. Use the student’s own words, except for quotations.

c. Reflect underlying meaning, not just the superficial details.

Writing Applications (Genres and Their Characteristics)

2.2 Write responses to literature:

a. Demonstrate a com prehensive under standing of the signifi cant ideas in works or passages.


	Summarizing and Responding
For Activity #10, ask your students to use the marginal comments they made in the previous activities, particularly in the descriptive outlining activity, to write a concise summary or rhetorical précis of “How to Tame a Wild Tongue” and “Where is the Love?” 

Summarizing is a very important strategy your students will need to learn. It involves extracting the main ideas from a reading selection and explaining what the author says about them.  In “They Say”/“I say”, authors Graff and Birkenstein recommend teaching summarizing as a way to engage in an ethical conversation with a text.  While students should remain unbiased in their summaries by treating the ideas of authors fairly, they should learn that good summaries highlight the points in a text that will assist in developing their own arguments. 

A useful alternative or supplement to the traditional summary is the rhetorical précis.  A rhetorical précis consists of four sentences that represent how a text functions rhetorically.  As with summaries, students should use the rhetorical précis to gain a fuller understanding of the text and to launch into their critical responses.  See Bean, Chappell, and Gillam for a breakdown of the structure of a rhetorical précis.

Before you have your students complete this task, have them consider how they feel about the texts so that their summaries or rhetorical précis can be focused. You may want to consider discussing verbs (i.e., verbs that make a claim, verbs that express agreement, and so forth) that characterize what writers say in their texts.  

	Reading Compre hension (Focus on Informational Materials)
2.4 Make warranted and reasonable assertions about the author’s arguments by using elements of the text to defend and clarify interpre tations.

2.5 Analyze an author’s implicit and explicit philosophical assumptions and be liefs about a subject.

2.6 Critique the power, validity, and truthfulness of argu ments set forth in public documents; their appeal to both friendly and hostile audiences; and the extent to which the arguments anticipate and address reader concerns and coun terclaims (e.g., appeal to reason, to authority, to pathos and emotion).

COLLEGE EXPECTATIONS

In addition to responding to the ELA standards, these questions are designed to develop the skills assessed by college placement exams, such as the English Placement Test and the Analytical Writing Placement Exam. Students should be able to do the following:

  Identify important ideas.
  Understand direct statements.
  Draw inferences and conclusions.
  Detect underlying assumptions.
  Recognize word meanings in context.
  Respond to tone and connotation.

	Thinking Critically
Activity #11
The following activity will help your students progress from a literal to an analytical understanding of the reading material.  The goal is to enable them to think critically about specific passages in each text.  When we have students consider what the texts do not say, we give them an opportunity to draw on their prior knowledge to move past a surface reading of each text.

Anzaldúa:

“Attacks on one’s form of expression with the intent to censor are a violation of the First Amendment” (54).
What does it say?

What does it not say?

“Until I am free to write bilingually and to switch codes without having always to translate, while I still have to speak English or Spanish when I would rather speak Spanglish, and as long as I have to accommodate the English speakers rather than have them accommodate me, my tongue will be illegitimate” (59).
What does it say?

What does it not say?

“When other races have given up their tongue, we’ve kept ours … But more than we count the blows, we count the days the weeks the years the centuries the eons until the white laws and commerce and customs will rot in the deserts they’ve created, lie bleached” (63-64).
What does it say?

What does it not say?

Black Eyed Peas:

“Overseas, yeah, we’re tryin’ to stop terrorism, but we still got terrorists here livin’ in the U.S.A, the big C.I.A, the Bloods and the Crips, and the KKK” (“Where is the Love?”).
What does it say?

What does it not say?

“But, if you only have love for your own race, then you only leave space to discriminate” (“Where is the Love?”).
What does it say?

What does it not say?

“Wrong information always shown by the media; negative images is the main criteria, infecting the young minds faster than bacteria; kids wanna act like what they see in the cinema” (“Where is the Love?”). 
What does it say?

What does it not say?

 


	
	Connecting Reading to Writing 

	
	Writing to Learn
Although the writing process can be divided into stages, writing, like reading, is essentially a recursive process that continually revisits different stages. Much of the prewriting stage has already been accomplished at this point because your students have been “writing to learn” by using writing for taking notes, making marginal notations, mapping the text, making predictions, and asking questions. Now they are ready to use what they have learned to produce more formal assignments.

	Prerequisite Ninth and Tenth Grade: Reading Comprehension (Focus on Informational Materials) 
2.4 Synthesize the content from several sources or works by a single author dealing with a single issue; paraphrase the ideas and connect them to other sources and related topics to demonstrate comprehension.

Prerequisite Ninth and Tenth Grade: Writing Strategies 

1.5 Synthesize information from multiple sources and identify complexities and discrepancies in the information and the different perspectives found in each medium (e.g., almanacs, micro fiche, news sources, in-depth field studies, speeches, journals, technical documents).

1.6 Integrate quotations and citations into a written text while maintaining the flow of ideas.

1.7 Use appropriate conventions for documentation in the text, notes, and bibliographies by adhering to those in style manuals (e.g., Modern Language Association Handbook, The Chicago Manual of Style).

Writing Strategies

1.7 Use systematic strategies to organize and record information (e.g., anecdotal scripting, annotated bibliographies).


	Using the Words of Others
One of the most important features of academic writing is the use of words and ideas from written sources to support the writer’s own points. There are essentially three strategies for incorporating words and ideas from sources, as shown below:

· Direct quotation: In her chapter “How to Tame a Wild Tongue”, Gloria Anzaldúa argues, “Until I am free to write bilingually and to switch codes without having always to translate, while I still have to speak English or Spanish when I would rather speak Spanglish, and as long as I have to accommodate the English speakers rather than have them accommodate me, my tongue will be illegitimate” (59).
· Paraphrase: In “How to Tame a Wild Tongue,” Gloria Anzaldúa argues that her tongue will only be legitimate if she’s able to switch codes in her writing and speech and if English speakers accommodate to her dialect(s) (59).
· Summary: In “How to Tame a Wild Tongue,” Gloria Anzaldúa argues that she should be able to speak in her dialect(s) in order to validate her identity.
· Direct quotation: In the song “Where is the Love?” the Black Eyed Peas declare, “Negative images is the main criteria, infecting the young mind faster than bacteria; kids wanna act like what they see in the cinema” (“Where is the Love?”).
· Paraphrase: In the song “Where is the Love?” the Black Eyed Peas allude to the negative effect that the media is having on young children. Those images infect their minds as fast as bacteria spreads in our bodies (“Where is the Love?”).
· Summary: In the song “Where is the Love?” the Black Eyed Peas address the negative effect that media has on young people.
Which citation format should you teach? This is not an easy question to answer because most students will end up using at least two formats in their college work. The two most common documentation styles are the Modern Language Association (MLA) format, used mainly by English departments but also in business, and the American Psychological Association (APA) format, most common in the social sciences. The MLA format is probably the better format for your students to learn because instructors of freshman composition class are likely to require their students to use it. Other formats students may encounter are the Council of Science Editors (CSE) format, used in the sciences, and Chicago Manual, which is based on The Chicago Manual of Style, published by the University of Chicago Press.

Whichever format they use, your students will need to learn to record all the necessary information and acquire the habit of documenting sources. They will need to record, at a minimum, the author, title, city of publication, publisher, date of publication, and page number when citing a source. Style manuals are available to guide your students.

MLA Format

Books. Here is the MLA format for the citation for a typical book:
Bean, John C., Virginia A. Chappell, and Alice M. Gilliam. Reading Rhetorically: A Reader for Writers. New York: Longman, 2002. Print.

Newspapers. Here is the MLA format for the citation of a newspaper article:
Rifkin, Jeremy. “A Change of Heart About Animals.” Los Angeles Times 
1 Sept. 2003: B15+. Print.

Web sites. Students often want to incorporate material from Web sites. To document a Web site, they will need to give the name of the author (if known), the title of the site (or a description, such as “Homepage,” if no title is available), the date of publication or update (if known), the name of the organization that sponsors the site, the date of access, and the Web address (URL) in angle brackets (though MLA no longer requires the use of URLs in MLA citations). For example:
Russell, Tony, Allen Brizee, and Elizabeth Angeli. "MLA Formatting and 
       Style Guide." The Purdue OWL. Purdue U Writing Lab, 4 Apr. 2010.       

       Web. 20 July 2010.

If the author of a web page is unknown, no name is given. Such an entry would still appear in the Works Cited section alphabetized.

In-Text Documentation. MLA style also requires in-text documentation for every direct quotation, indirect quotation, paraphrase, and summary. Many students are confused by this, believing that documentation is necessary only for direct quotations. If the author’s name is given in the text, the page number should be given in parentheses at the end of the sentence containing the material. If not, both the author’s name and the page number are required. For example, here is a paraphrase of material from “Students’ Right to Their Own Language.” Because the authors are not named in the text, the last name goes in the parentheses:
Many teachers are ill-equipped to handle the linguistic diversity of their students. (CCCC 2).

An academic paper is most often a dialogue between the writer and his or her sources. If your students learn to quote, paraphrase, summarize, and document sources correctly, they will be well on their way to becoming college students.

This short introduction presents only the basic concepts of MLA documentation. Your students will need access to the MLA Handbook for Writers of Research Papers, which covers the system in more detail.

Activity #12

Practice with Sources: Quote, Paraphrase, Respond. An exercise that can help your students learn to incorporate material from other sources is “Quote, Paraphrase, Respond.” Ask your students to choose from the text three passages they might be able to use in an essay. First, have them write each passage as a correctly punctuated and cited direct quotation. Second, have them paraphrase the material in their own words, citing the material correctly. Last, have them respond to the idea expressed in the passage by agreeing or disagreeing with it and explaining why, again with the correct citation. It is easy to see whether your students understand the material by looking at their paraphrases. Later, they can use the material in an essay.

	
	Negotiating Voices
See “Negotiating Voices” information from Part 1.


	
	Writing Rhetorically
Prewriting

	Writing Strategies
1.0 Students write coherent and focused texts that convey a well-defined perspective and tightly reasoned argument. The writing demonstrates students’ awareness of the audience and purpose and progression through the stages of the writing process.


	Reading the Assignment
Many students have trouble with writing assignments because they do not read the assignment carefully. Here are some strategies that might help your students overcome this problem:
· Read the assignment carefully with your students. Many problems with student work, particularly in timed, high-stakes writing situations, arise because your students fail to completely understand what the writing assignment asks them to do. The explanations in Appendix C can help clarify some key assignment words.

· Help your students specify the subject of the essays they are going to write. Is the subject specified for them? Do they have choices to make about the subject?

· Discuss the purpose of the assignment. Are your students informing or reporting? Are they persuading their readers of something? Help them recognize how the purpose of the assignment will affect the type of writing they will do.

· Remind your students to read the assignment for information about process and deadlines. You may want to help them sketch out a timeline for completing the assignment in reasonable steps.

· Ask your students to examine the assignment for information about how they will be graded. On the basis of what criteria will their written work be evaluated? Do they understand each criterion?

· Have your students look for information in the assignment about the audience to whom the writing will be addressed. (See “Getting Ready to Write.”)

Writing Assignment:

Option 1: Taft College/CSUB is celebrating linguistic and cultural diversity in our school. As a part of this celebration, we are introducing students to texts that discuss the issue of language use in America. The English Department is considering integrating Anzaldúa’s La Frontera: The New Mestiza to the curriculum. However, we are unsure about whether the material is too controversial and whether it is accessible to our students. Because you have read and analyzed the chapter “How to Tame a Wild Tongue” from Anzaldúa’s book, we are asking you to write an essay in which you discuss whether you identify with the author’s argument about language use and identity.  Your essay should discuss whether the writer was effective in establishing credibility and defending her argument, and whether you identify with her argument. The English Department will consider your essays and make a decision accordingly.
Option 2: Standard English is commonly used to express important messages. In class, however, we have discussed how non-standard English dialects are also capable of conveying important, meaningful messages; yet, some may argue that such dialects cannot be taken seriously. Write an essay in which you defend the argument that any English dialect should be taken seriously and can convey significant messages. Or, write an essay in which you defend the argument that Standard English is the most appropriate dialect to convey significant messages. As evidence, you may use examples from the lyrics of “Where is the Love?” by the Black Eyed Peas. You may also use any evidence you find by doing research and from your own experience. 

Option 3: Think about our latest class discussions. What topic or argument has interested you the most? Write about a topic of your choice (it has to be relevant to our class discussions). You must receive my approval of the topic before you write! You may use any of the readings from class, outside research, and personal experience as evidence. 


	
	Getting Ready to Write
See “Getting Ready to Write” activities from Part 1.

	
	Formulating a Working Thesis
See “Formulating a Working Thesis” activities from Part 1.

	
	Writing

	
	Composing a Draft
See “Composing a Draft” activities from Part 1. 

	
	Organizing the Essay

See “Organizing the Essay” activities from Part 1.

	
	Developing the Content

See “Developing the Content” activities from Part 1.


	
	Revising and Editing

	
	Revising the Draft
See “Revising the Draft” activities from Part 1.


	
	Revising Rhetorically
See “Revising Rhetorically” activities from Part 1.
	

	
	Editing the Draft

See “Editing the Draft” activities from Part 1.
	

	
	Reflecting on the Writing
See “Reflecting on the Writing” activities from Part 1.
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